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Pupil Premium Strategy Statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Guildford County School  

Number of pupils in school  1200 

Proportion (%) of pupil premium eligible pupils 11.9% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2020-2023 

Date this statement was published December 2021 

Date on which it will be reviewed September 2022 

Statement authorised by Mr Steve Smith 

Pupil premium lead Mrs Olivia Wernick 

Governor / Trustee lead Mr James Callanan 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £104,445 

Recovery premium funding allocation this academic year £15,370 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£ 0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£ 119,815 
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Part A: Pupil premium strategy plan 

Statement of intent 

Intent: 

Specifically, this strategy seeks to address two key objectives: 

• Ensuring that all our PP students have equal access (to non-PP students) 

to the breadth of core- and co-curricular opportunities provided by the 

school. 

• Ensuring that all our PP students make excellent progress, compared to 

all students nationally, attaining highly enough to have all post-16 options 

open to them. 

 

Our vision is to be leaders in secondary education.  Where children thrive as resilient 

learners.  Where they are healthy, happy, and successful, and where we all believe 

that being Better Never Stops.  Guildford County School has an aspiration to improve 

the quality of education provided for PP students in our school and beyond.  Within it, 

we accept a need to ensure all PP students have equal access to the breadth of core- 

and co-curricular opportunities provided by the school. 

For the purposes of this strategy, our definition of PP includes all those students for 

whom the school receives premium funding, including Looked After Children (LAC), 

post-LAC and service children.  It is also acknowledges that some students are 

disadvantaged despite not meeting statutory measures of financial hardship.  We take 

efforts to identify these students and provide for them accordingly. 

As a school we will: 

• Fund a member of the Leadership Team to lead PP provision in the school. 

• Subscribe to the 4Matrix data management system to allow effective tracking of 

PP student performance. 

• Subscribe to EduLink One, a planning resource that allows teachers to more 

effectively position PP students within their class settings. 

• Provide funding for co-curricular activities where need is identified. 
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• Provide music lessons for PP students who show musical talent but are unable 

to afford the cost of tuition. 

• Provide funding for educational resources in several areas where need is 

identified. 

• Provide other ancillary funding where required (equipment, breakfast clubs, 

uniforms etc.) 

• Continue to employ additional Maths and English teachers in order to provide a 

support set for those that struggle. This is a smaller set for students with a more 

specific, but not necessarily SEND related level of need.   

• Employ a Home School Link Worker.  

• Ensure that we have a strong student support team (including HoYs, AHoYs 

LAC co-ordinator, Inclusion Officer) to provide extra focus on our PP students. 

• Employ a School Counsellor to support student wellbeing. 

• We have a PP Champions Team, who run part of our auditing process and aim 

to raise the profile of PP students among other staff. 

• Provide extended school provision, including homework clubs and late-night 

library study and catch up sessions. 

• Purchase revision aids, provide free equipment, provide free Easter Year 11 

revision courses. 

• We have engaged in the Governments IT laptop scheme for vulnerable children 

and supplemented this with our own hardware.  

 

As a Leadership Team:  

 

• The performance of PP students is one of our key strategic priorities as a 

Leadership Team and we have set aspirational school-wide targets through our 

performance management system. 

• We specifically review PP student performance after every IR using our PP Data 

Dashboard and assign actions as a result.  This feeds into Exam Progress 

Meetings and Link meetings with Departments. 

• We lead on individual vulnerable students in Year 11.  These are students who 

most concern us, which includes weekly mentoring of those students and some 

of these students are PP.  
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• We conduct Learning Walks during every period of the school day, often with a 

specific PP focus. 

• The PP lead works closely with our data lead to assign ambitious target grades 

for PP students which are, on average, above those of FFT Aspire. 

• All members of the Leadership Team ensure PP students feature heavily on 

agendas in line management meetings. 

• Ensure PP students feature prominently in every staff briefing, in “research 

information”, in student-in-focus emails, and whole-staff meetings. 

• We regularly audit the effectiveness of our PP provision through our line 

management and quality assurance processes,  

 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 We are a successful school with a (predominantly) relatively affluent, 

high-attaining intake. Most of our students go on to study A Levels in our 

Sixth Form and, from there, go on to study at prestigious universities.  In 

most year groups, we have around 12% per cent of students for whom 

we receive some kind of PP funding. 

With this backdrop of relative privilege, some of our PP students face 

similar struggles to those described in “Hidden Surrey” (Bowcock, 2009): 

they are more aware of their disadvantage because their experience is 

so different from that of their peers; and they therefore can tend to hide 

that disadvantage, sometimes making it more difficult to provide help to 

them. 

2 In a county of around 250,000 children, in Surrey, nearly 60,000 attend 

fee-paying schools, more than double the number of the 28,000 children 

(and rising) who are believed to be living here in poverty.  Bowcock’s 

research perhaps provides an explanation as to why Surrey is 
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consistently one of the worst-performing counties nationally when it 

comes to the progress and attainment of disadvantaged children.  Often 

when these students are compared with non-PP students there is a 

significant gap at county level due to the relative affluence of the peers of 

PP students.  

3 One of the challenges for Quality First Teaching is enabling teachers to 

have time to plan, teach and mark.  We are keen to ensure staff have 

the time to prepare high quality lessons for all students and the Learning 

and Teaching Lead, Miss Joanna Cole, has ensured staff have 

significantly more time to prepare than in previous years.  Inset time and 

staff training time are planned in order to allow teaching staff to work 

with their departments to improve learning and teaching.  Specific time 

has also been put aside for second subject planning.  

4 There can sometimes be a small number of students facing specific 

challenges which can have an impact on the data for Pupil Premium 

Children.  We prepare case studies each year to highlight our work with 

these children. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1) Ensuring that all our PP students 

have equal access (compared to 

non-PP students) to the breadth of 

core- and co-curricular opportunities 

provided by the school. 

1) PP20% co-curricular forms. 

2) Co-curricular registers. 

3) PP Case Studies. 

4) Student surveys. 

5) Parent surveys. 

6) Attendance data. 

7) Parent attendance at Parents’ 

Evenings and other events. 

8) Staff focus group. 
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2) Ensuring that all our PP students 

make excellent progress, compared to 

all students nationally, attaining highly 

enough to have all post-16 options 

open to them. 

1) Formal QA Audits. 

2) Learning Walks. 

3) Book looks. 

4) Informal “Plinks”. 

5) Student surveys. 

6) Attendance data. 

7) IR tracking data – effort and 

progress. 

8) Examination results 

9) PP Case Studies 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 22,403 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

▪ All HoDs commit to 
ambitious annual 
targets for the 
performance of PP 
students.  These 
are reviewed in 
annual DDP 
meetings with the 
Headteacher and 
Deputy 
Headteacher and 
followed-up through 
regular Exam 
Progress Meetings. 

▪ HoDs are asked to 
review progress 
against these 
targets after each 
IR during their line 
management 
meetings, and as 
part of the post-IR 
review and action 
process. 

▪ HoDs are asked to 
monitor PP student 
performance in 
individual classes 
and provide support 
and challenge 
where needed. 

 

NFER’s 2005 research into effective use of data 

showed “data only becomes effective if it 
stimulates questions about the actual 
learning that is taking place and how it can 
be developed further. Schools reported that 
effective use of data resulted from 
meaningful dialogue between staff and was 
supported by user-friendly systems. Useful 
discussions of data amongst staff tended to 
occur in schools where one person took a 
proactive role in using data to move learning 
forward, either by focussing on specific 
areas or supporting colleagues in the 
interpretation of outcomes. The greatest 
challenge to the effective use of data for 
primary and secondary schools was finding 
time to update and analyse the data”.) 
(Catherine Kirkup, Juliet Sizmur, Linda 
Sturman and Kate Lewis National 
Foundation for Educational Research, 
NFER, 2005 p1) 

The validity of 
the data is key 
and it is 
important to 
consider how 
internal data is 
gathered and 
ensure that 
teachers each 
bench mark 
against the 
same criteria. 
Often criteria 
for each of the 
marks is sent 
out to teaching 
staff and 
inconsistencies 
identified and 
addressed by 
Heads of Year 
and in 
Leadership 
Team Link 
Meetings. 

In 2021-2022 
Teachers have been 
given additional 
planning time to 
ensure high quality 
teaching or ‘Quality 

High Quality Teaching is key – with the 
Education Endowment Foundations’ 
‘Updated Pupil Premium Guidance 
recommending high quality teaching as the 
most important strategy for raising the 

GCS have a 
Learning Team 
who are able 
to support and 
coach teachers 
who struggle 
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First Teaching’.  The 
Head of Learning 
and Teaching (Miss 
Jo Cole) has 
ensured there is a 
focus for all staff in 
delivering high 
quality lessons with 
time set aside for 
departments to plan, 
teach and mark work 
to inform their 
planning.  Many 
additional tasks have 
been removed from 
staff to allow time for 
planning outstanding 
lessons and 
schemes of work 
where students can 
make outstanding 
progress through the 
curriculum.  Staff all 
have lesson 
observations within 
the first half term of 
the school year in 
order to receive 
feedback and 
improve the quality 
of Learning and 
Teaching. Staff who 
struggle are offered 
additional support. 
The Learning and 
Teaching Team also 
have their own 
lesson ‘Blink Card’ 
which includes a 
focus on “Learning 
and Challenge for 
All” and is referred to 
as “The County 
Guarantee”.   

attainment of students who are Pupil 
Premium. (EEF, 2021) 

and also to 
offer advice 
and support. 
Those who 
struggle have 
Coaching 
Programmes 
with the 
Learning Team 
and if they 
continue to 
struggle, they 
may work with 
the Head of 
Learning and 
Teaching or 
other 
nominated 
members of 
the Leadership 
Team.  

▪ All teachers and 
tutors are asked to 
follow the “County 
PP5”. 

 

The County Five seeks to remove barriers 
to learning that PP students may face. 
These are all based within research 
evidence.  For example, The National 
Governance Association’s research in 2018 
showed family life, low attendance, social 
and emotional barriers to engagement and 
individual pupil needs were the main 

Staff must 
know who they 
are, but it 
would rarely be 
appropriate to 
speak openly 
about it with 
the student 
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barriers to progress (Tom Fellows, p iv).  
Consequently, the PP5 requires teachers 
get to know the students, their parents and 
remove barriers to learning. The NFER’s 
2013 report states: “Reported outcomes of 
increased parental engagement include 
improved academic performance; improved 
relationships between parents, teachers and 
schools; and increased parental 
involvement in schools”, thus parent 
engagement is a vital part of the PP5. 
(Helen Aston Hilary Grayson, p1).   

 

Years of research (Google “Golem Effect” 
for more detail here) has demonstrated that 
even teachers with the best intentions have 
unconscious bias when it comes to what 
they expect from different students.  Strong 
evidence suggests that teachers can 
associate socio-economic disadvantage 
with low attainment and poor behaviour, 
changing their expectations of students as a 
result.  All students, regardless of 
background, should be set the same 
searching targets, in all aspects of their 
school life: school-work, grades, uniform, 
home-learning and behaviour.  Some 
students do not get this at home; they must 
get it in school.  We owe them that 
opportunity.  GCS has therefore also 
included a section expecting ‘high 
standards’ in the PP5.  

 

 

themselves.  
Other students 
must never 
know.  Just 
being aware of 
which students 
are on the 
school’s Pupil 
Premium 
register is not 
enough, 
though.  As 
with all 
students, we 
must take time 
to build trusting 
relationships 
with them 
which give 
them a sense 
of safety and 
security.  We 
must really 
know them. 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

The 
County 

PP5

Know 
Them

Know 
Their 

Parents

Set High 
Standards

Challenge 
& Support

Remove 
Barriers
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Budgeted cost: £ 96,554 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

One to One Tutoring 
and support For 
Maths 

The Education Endowment’s 
Research indicates One to One 
Tuition is very effective for catch up, 
and add an additional 5 months on 
average of progress for students.  

All year groups.   

One to One Tutoring 
and Support for 
English 

The Education Endowment’s 
research indicates One to One 
Tuition is very effective for catch up 
and add an additional 5 months on 
average of progress for students.   

All year groups. 

Small Group Tutoring 
and Support for 
Maths 

The Education Endowment 
Foundation research indicates Small 
Group Tuition may add up to four 
months of progress over an 
academic year.   

All year groups. 

Small Group Tutoring 
and Support for 
English 

The Education Endowment 
Foundation research indicates Small 
Group Tuition may add up to four 
months of progress over an 
academic year.   

All year groups. 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 39,919 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

HoYs are asked to review 
progress against these 
targets after each IR during 
their line management 
meetings, and as part of the 
post-IR review and action 
process and time is set 
aside to share this 
information with the 
Leadership Team, and 
Heads of Department. HoYs 
prioritise PP students during 
the Student Review 
process. The performance 
of PP students is a weekly 

NFER’s 2005 research into 
effective use of data showed: 

data only becomes effective if it 
stimulates questions about the 
actual learning that is taking 
place and how it can be 
developed further. Schools 
reported that effective use of 
data resulted from meaningful 
dialogue between staff and 
was supported by user-friendly 
systems. Useful discussions of 
data amongst staff tended to 
occur in schools where one 
person took a proactive role in 

All year groups.  
One of the 
challenges facing 
Heads of Year is 
that they also teach 
a significant number 
of lessons, although 
they do have a 
reduced number 
than many other 
teaching staff. 
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agenda item during the 
team’s Wednesday 
afternoon meetings. 
 
 

using data to move learning 
forward, either by focussing on 
specific areas or supporting 
colleagues in the interpretation 
of outcomes. The greatest 
challenge to the effective use 
of data for primary and 
secondary schools was finding 
time to update and analyse the 
data”) (Catherine Kirkup, Juliet 
Sizmur, Linda Sturman and 
Kate Lewis National 
Foundation for Educational 
Research, NFER, 2005 p1) 

All HoYs and PP Lead are 
asked to maintain PP 
student case studies, 
tracking the impact of their 
work on individual students. 

Jan Martin suggests Case 
Studies are an effective way of 
improving provision for 
students with SEND and the 
same is true of Pupil Premium.  
“Another function of case 
studies is to demonstrate that 
you know the strengths and 
weaknesses of your SEND 
provision well, and that you 
have good plans to improve 
and develop your provision. A 
good SEND team will be 
continually reviewing the work 
of the provision and recording 
the impact of their strategies to 
improve and develop the 
provision”. (2012, Demonstrate 
SEN Progress with Case 
Studies, p 4)  Whilst this 
research focuses on students 
with SEND – the same 
principles apply to students 
who are PP. 

It can be difficult to 
measure the impact 
sometimes of 
support – for 
example, how does 
one measure the 
impact of 
mentoring?   

The HoY team spend much 
of their time working to 
support PP students and 
their families as needed. 

Research by the National 
Governance Association in 
2018 found that  

“Analysis of pupil premium 
strategies show that many 
schools focus largely on 
teaching and learning 
initiatives. This is despite many 
of the key barriers to 
attainment identified by schools 
in the pupil premium strategies 
requiring more pastoral 
attention… The thematic 

Time is a limiting 
factor here, although 
the school has 
recruited a number 
of Assistant Heads 
of Year who are 
able to support the 
Head of Year Team 
in their work. There 
can also be barriers 
in communication 
with families and 
times where it is 
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analysis of 36 pupil premium 
strategies highlighted a 
‘disconnect’ between the 
barriers and challenges facing 
pupil premium pupils and the 
initiatives funded through the 
pupil premium. Four of the five 
most commonly identified 
barriers to pupil premium pupils 
realising their potential were 
family life, social and emotional 
barriers to engagement, 
individual pupil needs.  On the 
other hand, the three most 
common strategies in the same 
pupil premium strategies were: 
targeted interventions”.   

 

(Tom Fellows, 2018, p1-1v).  
Whilst the school will provide 
both academic support and 
pastoral support, the 
development of these support 
teams will have significant 
impact on the wider support 
available for Pupil Premium 
Students. 

difficult to contact 
families, perhaps 
because families 
work long hours or 
for a number of 
other reasons.  

School Counsellor two days 
per week 

Please see above. Timetabling can be 
a limiting factor and 
sometimes students 
do not wish to 
receive support from 
the Wellbeing Team, 
perhaps because 
they are not yet 
ready to do so.  
Available to all year 
groups. 

Presence of Home School 
Link Worker 4 days per 
week 

Please see above. Timetabling can be 
a limiting factor and 
sometimes students 
do not wish to 
receive support from 
the Wellbeing Team, 
perhaps because 
they are not yet 
ready to do so.  
Available to all year 
groups. 
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Development of Wellbeing 
Team, training of a number 
of staff for Emotional 
Literacy Support. 

Please see above.  Timetabling can be 
a limiting factor and 
sometimes students 
do not wish to 
receive support from 
the Wellbeing Team, 
perhaps because 
they are not yet 
ready to do so.  
Available to all year 
groups.  The 
recruitment of 
Teaching Assistants 
has been a limiting 
factor here – 
recruitment is 
proving difficult in 
2021 and this places 
additional pressure 
on the Teaching 
Assistants’ time who 
are currently in 
school, and it can be 
difficult for them to 
find the time to see 
students due to 
needing to cover the 
work of other 
Teaching Assistants 
for which we are yet 
to recruit.  

A link governor is assigned 
specifically to the LMT PP 
Lead, meeting three times 
each year.  PP provision is 
frequently an agenda item 
during Local Governing 
Body meetings.  Governors 
have been provided with 
training to understand PP 
provision.  Governor school 
visits are planned to 
continue this education and 
better allow governors to 
hold the LMT to account 
over PP provision.  
Governors are proactive in 
their ownership and 
understanding of the PP 
budget, seeking ways to 
support the funding of PP 

It is vital that there is 
accountability for the 
development of PP strategy.  

Ensuring that the 
Local Governing 
Body are always 
kept up-to-date with 
new thinking is 
challenging, but we 
work closely with 
our Trust in order to 
ensure that training 
opportunities are 
always made 
available in a timely 
fashion. 
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provision from wider school 
funds. 
 

School has made a 
significant investment in 
careers development and 
the personal development of 
students at Guildford 
County School.  A specific 
appointment has been 
made to help young people 
who are vulnerable move on 
to the next appropriate 
steps for them.  

Public Health England 
Published a Report stating the 
below in 2014:   

 

Socio-economic position There 
is also a link between socio-
economic position of parents 
and the risk of young people 
becoming NEET:39, 40 more 
socio-economically advantaged 
pupils are more likely to stay in 
full-time education post-16 and 
post-18, and are also more 
likely to be in employment than 
to become NEET.23 The 
relationship between socio-
economic status and becoming 
NEET is particularly 
pronounced at younger ages: 
in one study, 46% of inactive 
and 50% of unemployed 16-
year olds were from the bottom 
24% of the population when 
ranked according to family 
background. These 
percentages declined at ages 
17 and 18 as more young 
people from higher socio-
economic groups left 
education, training or 
employment. Parental factors 
The experiences (including 
deprivation and levels of 
education) and attitudes of 
parents also seem to have an 
effect on the likelihood of 
children becoming NEET. 
There is evidence that 
becoming NEET is more likely 
for those whose parents have 
low levels of education, or who 
have been long-term 
unemployed. One study 
estimated that 38% of 16-24 
year olds who are NEET live in 
households where no one is 
working (compared to 8% of all 
16-24 year-olds).42 Low levels 
of parental support for 

It can sometimes be 
difficult to identify 
destinations of 
students after they 
have left school, 
especially if these 
change or families 
are difficult to 
contact.  
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education have also been cited 
as a contributing factor. 
However, other evidence 
suggests that among 16-year 
olds who are NEET, a lack of 
parental confidence in 
providing guidance, in part due 
to low understanding of the 
options.   

 

(Local action on health 
inequalities: Reducing the 
number of young people not in 
employment, education or 
training (NEET) p 2). 

 

The support and strategy of our 
careers team at GCS is 
therefore vital moving forward.  

 

Total budgeted cost: £ £158 876 for your bottom box.  

This represents GCS contributing £39 060 of its own money over and above the £104 

445 + £15 370 = £119 815 for 2021 2022. 

Part B: Review of outcomes in the previous academic year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Due to COVID-19, performance measures have not been published for 2020 to 2021, 

and 2020 to 2021 results will not be used to hold schools to account. Given this, please 

point to any other pupil evaluations undertaken during the 2020 to 2021 academic year, 

for example, standardised teacher administered tests or diagnostic assessments such 

as rubrics or scales. 

Pupil Premium performance indicators included quality assurance, Learning Walks, 

Book looks, student surveys and IR tracking data – effort and progress as well as the 

Examination results which had a very internally rigorous procedure.  Mock exams 

which contributed to Teacher Awarded Grades were moderated across Departments 

and school also used case studies of individual students to assess progress.   
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

School-based Mental Health Aid Trained 
Relation Youth Worker provide regular 
support to young people who are 
struggling with life, for as long as they 
need it. 

Matrix Trust Service – a charity.  

Fresh Start Phonics is used with some 
students struggling with literacy – a catch 
up programme specifically designed to 
catch up struggling readers in Secondary 
School.  

Read Write Inc. 

School purchases the services of the 
Specialist Teachers from the Local 
Authority including a Behaviour Support 
Service.   

Surrey Local Authority 
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Further information (optional) 

Disadvantaged Students: The County PP5 

 

1. Know Them: 

Disadvantaged students (whether PP, LAC or SPP) are one of only two groups of students for whom 

schools receive specific funding.  We have a statutory requirement to account for this money and a focus 

of any audit will be staff awareness of these students.  As a minimum, all teachers must be aware of the 

Pupil Premium students in their class.  However, we also need to be sensitive regarding a student’s 

disadvantaged status.  Staff must know who they are, but it would rarely be appropriate to speak openly 

about it with the student themselves.  Other students must never know.  Just being aware of which 

students are on the school’s Pupil Premium register is not enough, though.  As with all students, we 

must take time to build trusting relationships with them which give them a sense of safety and security.  

We must really know them. 

2. Know Their Parents: 

There is strong research which demonstrates that the level of parental engagement is a determining 

factor in the outcomes of disadvantaged students.  However, many schools have spent a lot of money 

pursuing ineffective strategies that aim to encourage parent participation.  Often, the objectives of such 

initiatives are cloudy.  The aim should be for parents to emotionally invest in their child’s educational 

outcomes, and this is best achieved by regular contact with all staff who might work directly with that 

child.   

3. Set High Standards: 

Years of research (Google “Golem Effect” for further information) has demonstrated that even teachers 

with the best intentions have unconscious bias when it comes to what they expect from different 

students.  Strong evidence suggests that teachers can associate socio-economic disadvantage with low 

attainment and poor behaviour, changing their expectations of students as a result.  All students, 

regardless of background, should be set the same searching targets, in all aspects of their school life: 

The 
County 

PP5

Know 
Them

Know 
Their 

Parents

Set High 
Standards

Challenge 
& 

Support

Remove 
Barriers
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school-work, grades, uniform, home-learning and behaviour.  Some students do not get this at home; 

they must get it in school.  We owe them that opportunity. 

4. Challenge & Support: 

A research project observing the teaching of disadvantaged students in Surrey schools found that the 

teachers who secured the best outcomes were relentless in challenging and supporting students who fell 

short of the high expectations that were set.  Strategies identified ranged from making sure 

disadvantaged students were sat in the most advantageous place in the classroom (usually closest to 

the teacher); to persistently chasing students for missed work and providing the time in school for them 

to complete it; to initialling their work at the end of every lesson to ensure focus; to prioritising 

disadvantaged students when it comes to giving feedback.  There is no single strategy that emerges 

from the research as most effective, but the best teachers seemed to share a belief and energy that they 

would be the person who made the difference for those students. 

5. Remove Barriers: 

Students are all individuals, and no two disadvantaged students are the same, or have the same need.  

Socio-economic disadvantage can often mean, though, that things we might take for granted create 

obstacles to the learning of some of our more vulnerable students.  In the same Surrey study, those staff 

who put in place simple strategies to remove those obstacles secured the best outcomes for 

disadvantaged students.  This included having a stationery section in classrooms that all students knew 

they could access at any point in the lesson without asking; tutors directing students to a free breakfast 

where it was clear this was a concern; and all staff prioritising disadvantaged students when it came to 

organising co-curricular opportunities. 

The role of Heads of Year and Heads of Department: 

Middle leaders have a crucial role to play in securing the best outcomes for disadvantaged students and 

Development Plans must outline a department’s strategy in this regard.   

Vision of Teaching and Learning – The County Guarantee: 

The County Lesson Guarantee: Every Student, Every Lesson  
Purpose in our planning  

The purpose of the lesson will be clear, it will be well planned and students will know what 
success looks like.  

  
Feeding back for a reason  

Students will be given verbal and written feedback to progress their learning and create 
thriving and resilient learners. Teachers will use feedback to reflect on the practice.   

  
Access and Challenge for ALL  

 

 

 


